
 
 

A.S.E. PROJECT – CFR ABSTRACT 

 

The Common Frame of Reference (CFR) on diversity concerns the core ideas of the project. The 

CFR starts by the good practices and the real problems encountered in school’s realities, how 

practice, research and policy can be connected according to diversity. 

The CFR is the guide to support schools to integrate diversity (broad defined) in their school 

models. It supports teachers to get connected with students according to diversity and looks at 

diversity from different points of view and focuses and others on several aspects of diversity 

namely social, linguistic, musical, cultural, learning variability, physical, special needs. 

The partners will enhance their knowledge on this subject by working in specific groups that share 

their knowledge with all the partners. 

Research from the OECD notices that diversity in education is one of the challenges for schools in 

the next decade. The project is based on a very broad idea of “multiple diversity” and focuses on the 

different aspects and dimensions of this very complex concept. Social background, multilingualism, 

cultural diversity, learning and teaching variability and gender issues are taken into account. 

 

The ASE project wants to contribute in changing the mind-set of all those who are involved in the 

school community, by shifting from the idea of diversity as a problem and a state of weakness to a 

positive notion of diversity as a resource and strength to be used in order to achieve better learning.  

 

Comparing the data and after the collection and examination of real evidences ASE Project is focusing 

the efforts to share and create innovative methods and forms of education, to increase motivation, 

school attendance, cultural understandings, to deal with language challenge, etc… in order to avoid 

violence and racism and overall to train teachers to be able to exploit diversity throughout all the 

school’s levels. 

First of all, the project aims to compare the different school’ situation, providing useful and 

effective tools for teaching in diversity (using diversity of all children as an asset for learning) and 

for diversity (providing children with competences to function as citizens in a diverse society). This 

innovative “diversifying” perspective is strongly committed to improving the role of teachers and the  



 

 

effectiveness of teacher training. If education is to contribute to the full realization of the individual 

and a new model of development, teachers and other educators remain key actors. The project will 

contribute to this goal by providing workshops based on non-formal learning activities, instructional 

guidelines, resources and examples of good practices. 

In the first dimension, the project aims at creating a model of collaborative school culture, by 

enhancing the participation of all the stakeholders. Learners, teachers, and other potential participants 

need to be actors in policies based on norms oriented to achieve high standards of education and 

integration.  

Class environment can be influenced positively by offering opportunities to communicate about 

school learning goals with others who have an influence on learners, particularly families, school 

community members and NGO’s providing extra-curricular activities and remedial education. The 

examples of best practices in school co-operation, involving various partners, clearly demonstrate the 

benefits of such co-operation for both actors, the school and the community. 

Develop a new mind-set on diversity at school is necessary in order to build a democratic and 

pluralistic society, because pluralism is not only the recognition of diversity but it brings the need to 

define rules of compatibility and cohesion. Therefore, the project will also provide a handbook of 

best practices and will allow teachers, parents and policy makers to have a better understanding of 

the main challenges related to diversity at school.  

 

The CFR is a open document in continue evolution, in order to update the good practices and the 

national laws during the 2 years project. 

How we realized it: 

- Survey among the different school to understand which kind of diversity the teachers are 

facing every day. 

- research about international and national policies and laws 

- example of good practices on how to exploit with diversity in the different school contexts 

 

What is the situation in the ASE countries? 

Schools are generally not assisted by public services: they lack of the support of professionals like  

psychologists and pedagogues. Classes are usually oversized and it means that is even more difficult 

when SEN pupils are involved. In this context, teachers usually say that there aren’t time and 

resources enough to offer them a specific support. 

 

 



 

 

As result of the survey, we noticed a general lack of communication and coordination among teams 

and, at the same time, a lack of possibilities of consultation with experts, primarily with pedagogues 

and psychologists. 

We also detected huge differences among responses from the countries involved. For 

example, there are schools that do not take part in integration programs for pupils with behavioural 

disorders, or in direct inclusion programs for migrants as members of regular classes; on the other 

hand, there are schools where teachers recognize as a problem the fact that the exclusion of the 

“diverse” students from the “normal” class life does not allow them to interact with the rest of the 

students. There are also realities in which for example there are no immigrants or refugees in the 

school, but also that is important for our project, cause we believe that thanks to this project, when it 

will happen this school will be ready to guest them providing them specific activities in order to 

include them in the school community. 

 

From the survey, we noticed that at the base of all the teacher’s difficulties there is a lack of 

knowledge, training, and support staff for the teachers. Oversized classes involve that there are too 

many linguistic, socio-economics and religious diversities; this can also be seen as the reason why 

there are still a lot of linguistic barriers and difficulties of communication and interaction. 

 

But is not everything so hard and “dark” … 

Taking into consideration the problems emerged from each country considered, it is possible to 

identify some common models of best practices. In general, they concern the use of non-formal 

education in formal context, involving theatre, artisanal and artistic workshops, differentiated and 

individualized work approaches in the class, team work, class projects, children teach each other, 

inter-class education, tutoring, brainstorming groups. 

It is relevant the use of ICT tools, particularly the use of software used to face pupils’ problems. 

Of fundamental importance are also activities after school time as celebrations of events, sports 

activities, art and creative workshops. 

In the website www.aseproject.wordpress.com, you can find some best practices designed in 

common forms, ready to be used in your class environment. 

 

 

 

 

 



 

 

International and European documents 

 

The issue of diversity in the educational context is conceived of as crucial at international and 

supranational level; there is a growing awareness of the foundational importance of early 

interventions for future learning and life chances. As a recent UNESCO Research observes, early 

interventions are essential not only for the pupils’ own well-being, but «they also have sustainable, 

long-term effects on the development of human capital». Furthermore, «it is now well understood 

that intervening earlier requires fewer resources and less effort; at the same time, it is more effective. 

This is especially significant when providing for children with specific disabilities and special needs» 

(see the UNESCO Research, Rethinking education. Towards a Global Common Good?, 2015). 

In the framework of the United Nations there are several conventions that address, from different 

perspectives, the issue of diversity in education.   

The prohibition of discriminations based on race in the field of education, for example, is 

sanctioned by both the Universal Declaration of Human Rights (1948) and the International 

Convention on the Elimination of All Forms of Racial Discrimination (1963).   

Disability is also considered by international documents. In 1993 the adoption of the Standard 

Rules on the Equalization of Opportunities for Persons with Disabilities, although a non-legally 

binding document, represented a strong moral and political commitment of Governments to take 

action to attain equalization of opportunities for persons with disabilities; and in 2006 the Convention 

on the Rights of Persons with Disabilities expressly recognized the right of persons with disabilities 

to education. In realizing this right, States Parties shall ensure that persons with disabilities are not 

excluded from the general education system on the basis of disability, and that children with 

disabilities are not excluded from free and compulsory primary education, or from secondary 

education, on the basis of disability. Furthermore, persons with disabilities can access an inclusive, 

quality and free primary education and secondary education on an equal basis with others in the 

communities in which they live.  

On a more general level, the Convention on the Rights of the Child (1989) recognizes the right of 

the child to education, with a view to achieving this right progressively and “on the basis of equal 

opportunity” (Art. 28). 

In the framework of UNESCO – the United Nations Organization dedicated to Education, Science 

and Culture – the issue of a diversity-oriented education is also a highly sensitive topic. Initially 

addressed by the 1960 Convention against Discrimination in Education, “inclusive education” is now 

targeted by the Policy Guidelines on Inclusion in Education, (2009), that defines “inclusive 

education” as a process that focuses on the different needs of all children, youth and adults through 



increasing participation in learning, cultures and communities, reducing and eliminating exclusion 

within and from education.   

There are also some relevant instruments developed by the World Health Organization, as the 

2001 ICF (International Classification of Functioning, Disability and Health), which measures health 

and disability at both individual and population levels. 

At European level, the European Convention for Human Rights (ECHR) is the most relevant legal 

document, in the framework of the Council of Europe, for the protection of fundamental rights. 

Although a diversity-oriented education is not expressly sanctioned, some principles and rights by 

the ECHR have proved to be effective instruments of protection (ex. the principle of no-

discrimination and the right to education).  

The European Court of Human Rights has been developing an important case-law on the basis of 

these and other norms, with particular regard to: a) the respect of cultural, religious and philosophical 

habits and convictions of families and students1; b) linguistic rights in the context of education2; c) 

inclusive education as a mechanism able to contrast discriminations against minority members and 

disable children3. 

The European Social Charter expressly recognizes a specific “right of persons with disabilities to 

independence, social integration and participation in the life of the community”; and the European 

Committee of Social Rights has upheld the Charter’s principles in some important decisions on 

collective complaints concerning the lack of access to inclusive education. 

 But there are other important legal instruments that can and should guide national policies 

in the field of diversity in education: for example the Framework Convention for the Protection of 

National Minorities and the Recommendation CM/REC(2010)5 of the Committee of Ministers to 

member States on measures to combat discrimination on grounds of sexual orientation or gender 

identity; but also, in a broader perspective, the Charter on Education for Democratic Citizenship and 

Human Rights Education. The aim of this Charter is - on the one hand - to empower learners to 

exercise and defend their democratic rights and responsibilities in society, to value diversity, to play 

an active part in democratic life, with a view to the promotion and protection of democracy and the 

rule of law; on the other hand, to empower learners to contribute to the building and defence of a  

 

																																																								
1 The Court dealt with a wide range of questions. For instance: sex education or compulsory ethics classes that offended some parents’ 
religious sentiments; religious teaching clashing with different religious convictions of parents or with philosophical convictions of 
non-religious parents (ex. the case Folgerø and Others v. Norway, 29.6.2007)..  
2 The Court found a violation of Article 2 of Protocol No. 1 in the inter-state case Cyprus v. Turkey, 2001, in respect of Greek Cypriots 
living in northern Cyprus, in so far as no Greek language secondary-school facilities were available to them after having completed 
their primary schooling in Greek language. In a recent case –İrfanTemel and Others v. Turkey, 2009 – the Court also found a violation 
of Article 2 of Protocol No. 1 on account of the suspension of eighteen students from university for two terms as a disciplinary measure, 
for having requested the introduction of optional Kurdish language classes in the university.  
3 In this domain the ECtHR landmark decision is the 2007 D.H. And Others V. The Czech Republic, in which the Court held that there 
had been a violation of the ECHR Art. 14. The Grand Chamber noted that the Roma had become a specific type of disadvantaged and 
vulnerable minority and, as such, required special protection, including in the field of education; so the more basic curriculum followed 
in the special schools attended by Roma children and, in particular, the segregation that the system caused is not reasonably. 



 

 

universal culture of human rights and fundamental freedoms in society, of their promotion and 

protection. 

The EU Charter on Fundamental Rights devotes dedicated articles regarding the right to 

education, the obligation to provide a diversity-oriented education based on non-discrimination 

principle, the obligation to respect cultural, religious and linguistic diversity, the right to integration 

of disabled people. 

A series of European initiatives in recent years have provided strong stimulus, comparison and 

policy guidance to help Member States strengthen equity in their education systems in a way that 

would ensure both quality and fairness. 

In particular, the issue of diversity in education related to immigrant pupils has been addressed 

by the Council of the European Union with the Immigrant Integration Policy in the European Union 

- Council Conclusions (2004), based on the recognition and promotion of cultural and religious 

diversities not only as a "right to difference" of foreign children but also as a general paradigm for 

education in the pluralistic school. 

As part of its commitment to promoting evidence-based policy-making in education, the 

European Commission issues independent reviews of research on equity-related issues, principally 

through the “Network of experts on social aspects of education and training”,  while the European 

Agency for Special Needs and Inclusive Education provides analysis, evidence and information about 

the reality of inclusive education across Europe, recommendations for policy and practice as well as 

tools to evaluate and monitor progress. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Discovering the national school systems 

FRANCE 

 
 

GREECE 

 
 

 

 

 

 

 



 

ITALY 

 
POLAND 

 
ROMANIA 

 
 



 

For further information about the school’s systems of French, Greece, Italy, Poland and Romania, 

their laws and rules download the CFR presentation at the link: 

https://aseproject.files.wordpress.com/2015/11/cfr_ase_ok.pdf 


